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This policy has been informed by the following key document:  
 
The Teachers’ Standards – Guidance for school leaders, school staff and governing bodies 
(Department for Education, June 2013) 
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Eltham Hill School – Teaching and Learning Policy 

1. Context 
 
At Eltham Hill School, all students are supported to help them achieve excellence, happiness and 
success.  Teaching and learning is the cornerstone of this process underpinning each student’s 
academic and personal development and achievement.   
 

 
 
2. Aims of the Policy 
 
This policy aims to set out a clear set of high expectations and a common approach to teaching 
and learning at EHS.  This policy is part of the school’s strategy to ensure teaching, learning and 
attainment is consistently good or outstanding across all key stages and to develop students’ EHS 
Learner Profile skills.  
 
As a proudly comprehensive school, we support the full range of students to make excellent 
progress; to increase their life chances and encourage social mobility through the use of well-
chosen curricula and well differentiated teaching and learning.   
 
We ensure learners have regular opportunities to develop their curiosity and extend their own 
learning.  Students are able to learn from, and apply their learning in, a range of contexts.  In Key 
Stages 4 and 5 learning is increasingly structured as a cycle of pre-lesson preparation, in-lesson 
application and post-lesson consolidation (PIP) as part of our culture of high expectations for all 
students and staff.  
 

 
3. Vision 

• Inspirational teaching, exciting learning and achievement for all 

• Critical thinking at the core of learning and the curriculum 
 
4. Objectives 
 
To measure our progress towards our aims and ensure that teaching and learning is consistently 
good / outstanding we will ensure that: 

1. Our environment and curriculum encourages and ensures that young people are 
motivated and challenged 

2. Good quality provision helps to close the gaps in student attainment. 
3. Assessment for Learning / teacher feedback focuses on the students’ next steps in 

learning. 
4. Leaders and teachers are supported through CPD (Continuous Professional 

Development) and the PR (Performance Review) cycle to improve their practice and to 

“Intelligence isn’t fixed.  High performers are made not born.  They work for it.  Any house 
can be home to success.  It’s not all in the genes.”  
 

(Great Minds and How to Grow Them, Wendy Berliner and Professor Deborah Eyre) 
 

 

Teaching is a lifetime’s craft.  “Every teacher needs to improve, not because they are not 
good enough but because they can get even better.”  

Professor Dylan William  
 

Excellence in Schools (1999) 
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ensure teaching focuses on the science of learning rather than educational fads or 
trends. 

5. Students are taught metacognition and self-regulation approaches to help them think 
about their learning more explicitly. 

 
The success of this policy will be measured through: 

• Regular analysis of student achievement and progress 

• The Student Voice activities carried out by faculties and middle leaders 

• The Self Evaluation cycle: observations, work scrutiny and book sampling 

• Parent / Carer feedback  
 
5. Research 
 
Research has found that high self-esteem is key to effective learning (Koruk, 2017).   
and EHS has a focus on demonstrating how the following factors improve learning and 
accelerate progress: 

✓ Confidence that every student can improve and belief of the teacher that they can and will. 
✓ Every student can achieve higher, through effective feedback, seeing their own progress 

and doing the next steps. 

✓ Active involvement of students in their own learning, making the most of independent 
learning. 

✓ Adjustment of teaching which takes into account the results of assessments and clear 
identification of gaps in learning, differentiating learning to meet student need. 

✓ Encouraging students to identify and bridge their own learning gaps. 
✓ The need for pupils to assess themselves and each other and understand how to 

improve through learning conversations with teachers and with peers. 

✓ Sustain a supportive working environment in which outstanding learning and teaching 
flourish. 

 
Research impacts on teaching and learning in classrooms at EHS and shows us that students 
will not be effective in their learning if they are: 
 

× Unsure about what they should be doing. 
× Occupied by purposeless teaching activities. 
× Finding work unduly hard or too easy. 
× Working too slowly or too fast to embed learning. 
× Afraid to make mistakes or to take risks. 

 
 
6.  Attitudes to learning – The EHS Learner Profile Skills 
 
Teaching and learning at EHS provides opportunities for students to develop their independent 
learning skills and to apply their ten EHS Learner skills:  

 
These attitudes are promoted in and beyond the classroom. 
 

 
 

Inquirers Knowledgeable Thinkers Communicators Principled  

Open-minded Caring Risk - takers Balanced Reflective 
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7.  Environment – in and out of school 

 
The whole school is a learning environment, through the multiple interactions students 
experience on a daily basis. Our environment encourages and ensures that young 
people are: 

 

• Motivated to achieve higher than nationally expected levels in all aspects of their learning 
• Challenged by high expectations through a variety of teaching strategies. 
• Building on their prior learning and experiences at primary school 
• Learning outside the classroom, expanding their horizons and view of the world 
• Active, caring and self-disciplined members of EHS community in and out of school. 
• Able to develop personal, spiritual, moral, social, economic and environmental awareness 

through a range of opportunities sufficient to meet all students' needs and interests. 
• Share a common language through which to discuss, define and improve their learning. 

 

8.  People and Relationships 

 
Leaders and Teachers at EHS are committed to closing the gaps and believe that a student 
is more likely to be learning effectively when: 

 

• Students enjoy the excitement, imagination and curiosity that the curriculum provides. 
• Students feel safe and secure. All the relationships they experience are rooted in 

trust and a common purpose of learning and achievement for all. 

• Students demonstrate respect and kindness in their behaviour, enabling their own 
and others' learning to flourish. 

• Students are working in a positive, encouraging and stimulating environment where 
every day students expect high quality marking, feedback and challenging teaching that 
has been planned and shaped to meet her individual learning needs. 

• Students are clear about what they are trying to achieve, know how to seek help and 
respond to it when needed and are motivated to take responsibility for being creative 
and improving their own work because they want to. 

• Students take opportunities to work in a range of situations eg independently, with a 
partner or group, outside the classroom and outside the school. 

• Students are interested in their own progress and maintain a high work rate, which 
includes developing their own skills of self-evaluation, participation, independence and 
self-confidence. 

 
 

9.  Practice and Pedagogy 

 
 Teachers’ practice is informed and flexible: 

 

• The curriculum should be constantly reviewed to keep up to date with students’ 
changing needs and external demands. 

• Scaffolds are also valuable prompts to support and extend the student's thinking. 
• Teachers’ questioning is differentiated to challenge every student leading to higher 

level questioning eg Describe the differences between, write in a certain style, refine 
your skill in order to..? 

• Higher Level Questioning should be a key part of every lesson, using Bloom’s and 
SOLO Taxonomy (Structure of observed learning outcomes) to differentiate and to elicit 
the best thinking from students. 

• Checking of student understanding must be planned during the lesson. 
• Students should have the opportunity to contribute towards their curriculum and lesson 
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planning. 
• Teachers take control of the classroom making decisions about student seating to 

reflect the planned learning and differentiation which is informed by careful data 
and question level analysis 

• Planning must reflect student assessment outcomes and build on prior learning. Special 
consideration should be made for students from disadvantaged backgrounds as well as 
for students with SEN (special educational needs) and the most able. 

• Flexible, creative and innovative approaches to learning should be a normal part of 
teachers’ practice 

• Tasks should be matched to the LO (lesson objective) and differentiation must be explicit in 
the planning. 

• Adjustments to planning should be shown through informal notes for future planning. 
• Learning objectives must to be clear and shared with students so that: 

✓ They know what the purpose of the lesson is. 
✓ They can concentrate on their learning through the lesson. 
✓ LOs can be adjusted during the lesson to respond to gaps in learning. 

• LOs can be created by the students as part of their involvement in their learning. 
• The outcomes at the end of the lesson are defined eg by the end - everyone must, should, 

could. 
• Statements or criteria for success are explicit eg we are learning to... , we are 

looking for...., I will be successful in my learning when I ...  These can be 
differentiated, for example using: Bronze, Silver, Gold or GCSE grades. 

 
• Sessions for student self-evaluation should be built into planning as should time for 

responding to feedback and marking using DIRT. 
• These sessions inform planning and show the students that their responsibility and 

role in learning is as important as the teacher's. 
• The main purpose of marking and feedback is to give information to students about 

how well they have done against the LO or the homework objective. 

• Where there are gaps in an individual student's learning, identified by effective 
assessment and marking these must be specifically planned for in order to close that 
gap. 

 
• Display to support teaching is important and should be planned and provided for at the 

start of each term to embed learning. 
• Teachers should consider learning beyond the classroom as part of their planning and 

schemes of work in order to give students real and powerful experiences, giving them 
exposure to events or people that, over time, leads to an increase in knowledge or skill. 

 
 

10.  Student Self–Evaluation for Learning 
 
Prompting Student self-evaluation as critical to independent learning 

 

• To develop personal responsibility for learning. 
• Students need to think about what happens when they learn best and teaching 

other students can significantly increase learning and confidence. 
• Student self-evaluation helps us to find out what the student needs to overcome 

any barriers to their learning: 
 

o What did you learn that was new for you in today's lesson?  What can you do now 
at the end of the lesson that you couldn't do at the start?  What surprised you and 
made you want to find out more?  Can you see how what you learned in today's 
lesson builds on what you already knew? 
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o What really made you think in this lesson?  What did you find difficult when 
you were learning to…?  What helped you when something was tricky or hard 
to learn? 

o What is the first thing you do when you find something difficult?  Think, think 
harder, look in a book, the library or on the web, ask a friend, ask a group of 
friends, ask older students, ask an adult. 

o If you were the teacher how would you change this lesson so that students learned 
more?  How might another group or class learn better about this area?  How did the 
trip/visit / visitor make your learning better?  If you were teaching this to a friend how 
might you do it? 

o What are your most pleasing things about learning today? 
 

• Self-evaluation must be linked to the LO can be done is a variety of ways including 
online questionnaires, paper questionnaires, discussions, written in books displayed 
for individuals, pairs, groups, classes, etc. 

 
 

 
11.  The importance of metacognition and self-regulation 
 
Metacognition and self-regulation approaches aim to help pupils think about their own learning 
more explicitly, often by teaching them specific strategies for planning, monitoring and evaluating 
their learning. Interventions are usually designed to give pupils a repertoire of strategies to choose 
from and the skills to select the most suitable strategy for a given learning task. 

Self-regulated learning can be broken into three essential components: 

• cognition - the mental process involved in knowing, understanding, and learning; 
• metacognition - often defined as ‘learning to learn’; and 
• motivation - willingness to engage our metacognitive and cognitive skills. 

11.1  How effective is it? 
 
Metacognition and self-regulation approaches have consistently high levels of impact, with pupils 
making an average of seven months’ additional progress (EEF, April 2018).   

These strategies are usually more effective when taught in collaborative groups so that learners 
can support each other and make their thinking explicit through discussion. 

The Four Levels of a Metacognitive Learner (Perkins, 1992) 

1. Tacit 
learners  

Tacit learners are unaware of their metacognitive knowledge.  They do not 
think about any particular strategies for learning and merely accept if they 
know something or not. 

2. Aware 
learners 

Aware learners know some of the kinds of thinking that they do – generating 
ideas, finding evidence, etc – but thinking is not necessarily deliberate or 
planned. 

3. Strategic 
learners 

Strategic learners organise their thinking by using problem solving, grouping, 
classifying, evidence seeking, decision making, etc.  They know and apply 
different strategies that help them learn. 

4. Reflective 
learners  

Reflective learners are not only strategic about their learning but they also 
reflect upon their learning whilst it is happening, considering the success or 
not of any strategies they’re using and then revising them as appropriate. 
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11.2  

Six Recommendations for Teaching Self-Regulated Learning and Metacognition (EEF) 

1.  Teachers 
should 
acquire the 
professional 
understanding 
and skills to 
develop their 
learners’ 
metacognitive 
knowledge.   

• Self-regulated learners are aware of their strengths and weaknesses 
and can motivate themselves to engage in, and improve, their learning. 

• Developing pupils’ metacognitive knowledge of how they learn – their 
knowledge of themselves as a learner of strategies, and of tasks – is 
an effective way of improving pupil outcomes.   

• Teachers should support pupils to plan, monitor and evaluate their 
learning.  

2. Explicitly 
teach pupils 
metacognitive 
strategies 
including how 
to plan, 
monitor and 
evaluate their 
learning. 

• Explicit instruction in cognitive and metacognitive strategies can 
improve pupils’ learning.   

• A series of steps – beginning with activating prior knowledge and 
leading to independent practice before ending in structured reflection 
should be taught. 

3. Teachers 
should 
support pupils 
to plan, 
monitor and 
evaluate their 
learning 

• Modelling by the teacher is a cornerstone of effective teaching; 
revealing the thought processes of an expert learner helps to develop 
pupils’ metacognitive skills.   

• Teachers should verbalise their metacognitive thinking as they 
approach how to work through a task.  (What do I know about 
problems like this?  What ways of solving them have I used before?). 

4. Set an 
appropriate 
level of 
challenge 

• Challenge is crucial to allow pupils to develop and progress their 
knowledge of tasks, strategies and of themselves as learners. 

• Challenge must be at an appropriate level for the learner 

• Tasks should not overload pupils’ cognitive processes (Cognitive load 
theory), particularly when they are expected to apply new strategies. 
 

5. Promote and 
develop 
metacognitive 
talk.  

• As well as explicit instruction and modelling, classroom dialogue can 
be used to develop metacognitive skills. 

• Dialogue needs to be purposeful, with teachers guiding and supporting 
the conversation to ensure it is challenging and builds on prior subject 
knowledge. 
 

6. Explicitly 
teach pupils 
how to 
organise and 
effectively 
manage their 
learning 
independently 
 

• Carefully designed guided practice with support gradually withdrawn as 
the pupil becomes more proficient, can allow pupils to develop skills 
and strategies before applying them in independent practice. 

• Pupils will need timely, effective feedback and strategies to be able to 
judge accurately how effectively they are learning. 
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11.3  The Science of Learning  
 
Teachers are expected to incorporate the six strategies for effective learning into their day to day 
teaching to support students to remember and apply their learning.  For further details please see 
the learningscientists.org   
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12.     Roles and responsibilities  
 
12.1   Governors 

• Ensure the school is supported in the effective and rigorous implementation and monitoring 
of the policy. 

 
12.2   Leadership Group 

• Provide appropriate support, training, resources and challenge for Faculties, subject areas 
and individual staff; 

• Ensure the Teacher and UPS Standards are at the heart of school practice; 

• Monitor and evaluate the implementation and impact of the policy;  

• Update the policy in light of educational research and the developing needs and priorities of 
the school.  

• Consistently meet the Teacher or UPS Standards in their everyday teaching. 
 

 
12.3   Curriculum Leaders, Lead Practitioners and Subject Leaders  
 

• Maintain an overview and provide the impetus for continual improvement in all areas of 
teaching and learning across their faculty / area of responsibility, including the ‘non-
negotiables’. 

• Gauge the impact and effectiveness of improvement strategies; support and monitor the 
progress of individual teachers and the strength of the team. 

• Ensure schemes of learning and subject overviews are effective and reflect our vision, 
ethos and curriculum intent in line with our curriculum principles. 

• Ensure that all members of their subject team consistently plan and deliver effective 
teaching and learning.    

• Ensure teachers provide timely feedback to their students as detailed in the school Marking 
and Feedback policy; setting and marking effective home learning assignments in line with 
the school assessment policy.  Home learning should be carefully planned and integrated 
into schemes of learning.  

• Lead regular moderation sessions with their team. 

• Consistently meet the Teacher or UPS Standards in their everyday teaching. 
 

 
12.4   Teaching Staff 

• Consistently meet the Teacher or UPS Standards and the Teaching and Learning ‘Non-
Negotiables’ in their everyday teaching. 

• Use class data to plan learning and differentiate to meet the needs of learners. 

• Stay up to date with developments in their subject, pedagogy and examination 
requirements. 

 
 
12.5   Quality assurance  
 
Teachers and leaders at all levels are supported to monitor the quality of teaching and learning in 
their area through regular self-evaluation, including: 
 

• Lesson observations 

• Sampling of students’ work / moderation of students’ work in team meetings 

• Learning walks 

• Student voice 

• Student progress data 
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The school’s quality assurance cycle helps to support and structure the monitoring and review of 
teaching and learning through the Leadership Standards, the Performance Review cycle, the 
annual SSR (self-supported review) process.  Support for Middle Leaders is provided through 
CPD, Leadership Group and the Royal Borough of Greenwich School Improvement Partner, for 
example through ‘Deep Dives’ into subjects or specific areas of priority.  
 
 
13.  Dealing with Teaching and Learning Related Complaints  
 
 
13.1   Students’ Concerns 
If students are concerned about their teaching and learning they should speak to their teacher or 
Form Tutor for support.  If they still have concerns, they can talk to the Subject Leader, Lead 
Practitioner, Curriculum Leader or a member of the Leadership Group.  Student Council is also 
available to discuss aspects of teaching and learning.  
 
 
 
13.2   Parent / Carers’ Concerns 
If parents or carers are concerned about any aspects of teaching and learning or have other 
concerns they are encouraged to contact the subject teacher directly via their daughter’s planner 
or via email or telephone.  EHS staff are expected to respond to concerns within 48 hours.  Should 
parents or carers remain concerned or dissatisfied with the teacher’s response then they can seek 
support of the subject or Key Stage Leader. 
 
Should parents or carers remain dissatisfied they should make contact with a member of 
Leadership Group who will work with those involved to resolve any issues. 
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Appendix 1  
 

EHS’ Pedagogy – The PIP Cycle of Learning 
 

P.I.P. means: Pre-lesson directed learning.  In-class learning.  Post-lesson 
consolidation.  It is used to develop students’ subject knowledge and skills across Key 
Stages 3, 4 and 5. It is based on Flipped Learning principles. 
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Appendix 2 – Examples of Homework Tasks for Staff 
 

Subject Specific Directed Homework Examples 
 

Types of 
learning 

Reasons for using the type of learning Home Learning Tasks - Examples 

Application 
of learning 

• Apply skills taught in lessons to real-life 
situations within the home and community. 

• Build real life relevance. 

• Learning subject content and skills is not all 
about passing exams. 

 

• Take photos of ‘special offers’ in a supermarket. Work out the total 
cost savings.  

• Collect examples of misleading statistics on television adverts.  
Suggest how they could be made more accurate.  

• Make a model to demonstrate a process (the structure of the 
respiratory system, a volcano, a play). 
 
 

Spaced 
repetition 

• Aims to minimise the ‘forgetting curve’ where 
we lose what we learn if we don’t use it 
regularly. 

• Practice is more effective when spaced out 
over time, instead of massed or grouped 
together (Kang, 2016). 

• Spaced practice enhances memory, problem 
solving, and transfer of learning to new 
contexts. 

• Learning is repeated at increasingly long 
intervals, almost to the point of forgetting. 
Students then have to delve into their long-
term memories. 

• Alternative to cramming information. 
 
 

• Create flashcards. 

• Write mnemonics to remember key processes. 

• Summarise key learning into a paragraph and then into just 10 words 
and then into just 3. 

• Turn a theory into an image. 

• Watch a GCSEPod / YouTube clip and turn the content into a mind 
map. 

• Ask students to create a worksheet for a younger year group to teach 
them the topic. 

• Film a 2-minute video to show next lesson explaining and analysing… 

• Prepare a 3-minute presentation analysing the key concepts. 
 

Retrieval 
practice 

• A learning strategy designed to help students 

recall their learning and form stronger 
memories.  

• Give homework to practise what was learned previously (last week / 

last term / last year).  

• Low stakes testing or quizzing to reinforce + relearn learning.  Also 
provides feedback on what students do and don’t know.  
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• Improves students’ complex thinking and 
application skills. 

• Improves organisation of knowledge and 
transfer of knowledge to new concepts.  

 

• Connect prior knowledge to new information to strengthen memory. 

• Draw and label a timeline from memory. 

• Produce a concept map. 

• Take a Kahoot! quiz. 

• Talk to five people about this topic.  What do you already know?  
What else do you want to discover?  Create a mind map of what you 
learn from each other. 
 

Build 
ownership 

• Build choice and ownership of learning. • Give students a homework menu of tasks to choose from.  Group 
tasks into levels of difficulty to ensure appropriate challenge.  

• Set research projects but agree success criteria in advance. 

• During a lesson plenary / DIRT Time, ask students to write a list of 

any topics they are struggling with.  Based on their own list, get them 
to devise and set themselves their own homework. 

• Create a study group outside lessons.  Report back on your progress. 

• Ask students for their own ideas to stop homework becoming “boring” 
and to ensure it is high impact. 
 

 
 
Independent Study Homework Tasks 
 

To encourage students to review their work and improve or extend their learning themselves, all departments set occasional 
‘Independent Study’ tasks.  This could involve reviewing class notes, reading, or even watching a relevant television programme or 
YouTube clips.  Independent Study may also be used by subjects which require more regular but shorter homework tasks (for 
example Maths and Languages).  
 
For Post 16 students ‘Independent Study’ also involves wider reading and research to build their subject knowledge and skills. 
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Appendix 3 – Pedagogy to Inform lesson planning and home learning    
 

 

Learning 
Stage 

Level of 
Learning 

Bloom’s Taxonomy 
can inform teacher’s 
differentiation  

SOLO Taxonomy can inform students’ and teachers’ understanding of the 
learning process and learning outcomes  
 

➢ Linked to success criteria, students’ progress, feedback, feedforward  
➢ SOLO = Structure of Observed Learning Outcomes 

 

Mastery 
Exceeding age 
related 
expectations 

Deep 
Learning 

Create, Evaluate and 
Analyse 

Extended Abstract Learning – Skills and Tasks 
 

Students can make new connections which can be applied to wider contexts and 
new situations: 
 

Theorise    Hypothesise    Generalise    Predict    Reflect    Invent    Generate    
Create    Compose    Refine and reflect     Critically evaluate    Discriminate       
Justify    Prioritise    Design    Construct 
            

Secure 
At age related 
expectations 

Analyse and Apply Relational Learning – Skills and Tasks 
 

Students can explain complex relationships between various pieces of information: 
 

Integrate    Predict    Conclude    Summarise    Argue    Transfer    Investigate 
Explore    Evaluate    Explain (cause and effect)    Relate    Question    Apply    
Organise    Sequence    Classify     
 

Developing 
Working towards 
age related 
expectations 

Surface 
Learning  

Understand Multi-structural – Skills and Tasks 
 

Students make several connections but the significance of their relationship is not 
demonstrated:  
 

List    Outline    Report    Discuss    Select    Narrate    Sequence     Use    Describe 
Complete    Continue    Combine  
 

Emerging 
Below age 
related 
expectations 

Remember Uni-structural - Skills and Tasks 
 

Students make simple / obvious connections between pieces of information but their 
significance is not grasped: 
 

Identify    Label    Find    Recognise    Draw    Find    Match 
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Appendix 4 – Metacognition and Self-Regulated Learning, Summary of Recommendations (Education Endowment Fund) 
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